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CHAPTER 9

Academics’ ways of
understanding success in
research activities
John Bowden, Pam Green, Robyn Barnacle,
Nita Cherry and Robin Usher

Introduction

The purposes of this ‘researching the researchers’ project were to
examine the range of ways that RMIT researchers saw their research
activities and to feed the results back into training activities for
researchers and research supervisors. The particular aspect of the pro-
ject reported here is the analysis of what the recipients saw as success
in research. What constituted a successful research project? (In each
interview the question was framed as follows: ‘Firstly, I would ask you
to tell me about some research that you have been engaged in that you
view as being successful in some way’. Interviewees were also asked by
the interviewer ‘to tell me about some research that you have been
engaged in that you view as being unsuccessful in some way’.)

In earlier chapters, the personal stories of members of the
research team described various aspects of the research process. The
chapter on phenomenographic research methodology by Gerlese
Åkerlind has provided a critical and comprehensive analysis of the
method used in this study. In this chapter we will provide a brief sum-
mary of the research processes and then a detailed description of the
research outcomes.

Research processes

First of all, we were a research team. Two of us collaborated in plan-
ning the interview schedule and one of us undertook all of the inter-
views, which were audio-taped and later transcribed. All subsequent
analysis by the research team used those interview transcripts as the
only data to be considered.
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The normal procedure for team meetings was for one of us to
have read the transcripts in detail and to have provided a summary of
the aspect under investigation. In the first instance this summary was
of a tentative draft of possible categories of description evident in the
transcripts. On most other occasions, the summary was a re-writing of
one or two categories according to the changes that earlier discussion
by the research team had suggested. The task of the other members of
the research team was also to read the transcripts, but with a view to
playing the devil’s advocate role – to search for deficiencies in the pro-
posed statement, using the transcripts as evidence. Aspects of the
statement not able to be substantiated by the evidence of the tran-
scripts would be modified and relevant aspects evident in the tran-
scripts but not incorporated in the revised statement would be added.
The roles rotated among members of the team from meeting to meet-
ing.

The purpose at every stage was to move towards a set of cate-
gories of description that encompassed all of the transcripts, that had
coherence within each category and that differentiated between cate-
gories.

Our way of working was that each of us would read transcripts
and take notes according to whether we had the lead role or a role of
devil’s advocate at the next meeting. We agreed to meet weekly for
about two hours but, in order to preserve continuity of discussion, we
abandoned meetings when one of us was unable to attend. On aver-
age, we probably met for a couple of hours three times a month dur-
ing the analysis reported in this chapter. What went on in those
meetings, our way of working, is best addressed by reading the four
individual accounts in earlier chapters.

Key findings

After an exhaustive (and exhausting) six months of analysis, the team
reached its final (eighth) version of the categories of description.
There were five categories and they are elaborated below. Before mov-
ing to the categories, however, it is worthwhile commenting on the
context of the study. This will help interpretation of the findings.

The 24 academics interviewed were all members of staff of RMIT
University. RMIT was a former Institute of Technology and it traces its
history back to the Melbourne Workingman’s College of the nine-
teenth century. This link to the workplace remains today and RMIT
has styled itself in recent years as a ‘University of the Real World’. One
might expect therefore that either by attracting staff with similar val-
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ues or through an absorption of those values upon arrival, the RMIT
culture might be seen in academic staff ideas about teaching and
research.

Another likely impact on RMIT academics’ views of research is
the fact that university status was achieved in the early 1990s.
Subsequently, new appointments played greater attention to research
experience than had been so in the past and long-serving RMIT acad-
emics have experienced a good deal of encouragement over the past
decade to engage successfully in research activities. One might expect
different effects on attitudes to research between long-serving and
recently-appointed academics.

Finally, while RMIT is a University of Technology, it has within it a
fair range of disciplines. At the time the research reported here was
undertaken, the faculties were Applied Science, Art Design &
Communication, Biomedical & Health Sciences, Business, Constructed
Environment, Education Language & Community Services, and
Engineering. It was an open question as to whether views of success in
research would reflect discipline variation.

Categories of description for success in research

The five categories of success in research are elaborated in turn below.
Their short labels are Satisfaction, Management, Development,
Publication and Usefulness. Note that all of these categories are from
the analysis of the responses of the 24 academics when asked to give
examples of successful research they had undertaken and some that
was not so successful. They were all asked why they chose those exam-
ples. The first category (short label ‘satisfaction’ category) is as follows:

This is very much an internalised perspective on success. Its cen-
tral premise is that success depends on whether or not the experience
was satisfying or exciting. If it was satisfying, then it was successful.
For example:

‘Satisfaction’ category. Research is successful if the researcher finds it satisfy-
ing or exciting to do. This may be because of the inherent interest of the activity
and the various feelings of being thrilled, challenged or exhilarated by success-
fully tackling complex issues. The satisfaction or the excitement may be linked to
a number of achievements, including being able to meet clients’ needs, being
able to confirm one’s own prior hypotheses, and participating in the act of dis-
covery. The researchers may feel proud of what has been produced and excited
by the attention they receive.
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‘… one thing that made it successful for me personally was
what I found interesting … it was complex, there were lots of
twists in it, there were lots of different categories, people make
interesting decisions, so it’s inherently intellectually stimulat-
ing.’ (transcript 5)

‘… very excited. The best thing about it is that all the pieces
… into place, there were no funny bits that stick out … it all
fell into place exactly which is relatively rare.’ (transcript 6)

‘I really enjoy research, it’s a joyful thing to do.’ (transcript 7)
‘I do this job largely because, amidst all the other things we

do, you do find some level of intellectual gratification. Those
processes of exploration and discovery, I think, are really
exhilarating; I really enjoy that.’ (transcript 22)

The satisfaction or excitement may come not just from the activ-
ity itself, but from the interest the research engenders in others. But
again, the interest of others is internalised. For example:

‘I loved it, it’s fantastic … you had people who were hanging
on it, we had embargos and it’s really quite thrilling. People
actually paid attention to your findings … people wanted to
know what you were researching and they were eagerly await-
ing the results. So there was actually a demand for it …’ (tran-
script 13)

‘It was very satisfying to be able to show that – a lot of ego
comes into it, it’s fun to be able to show that your hypothesis
was right to what had previously been thought of was – let’s
say not wrong but not so right.’ (transcript 16)

‘It was rated as cutting edge research, that was very exciting,
and I won an award for it as well, so it was all very encourag-
ing, very exciting.’ (transcript 19)

The next category has a focus on managing the research process
effectively as a measure of research success (short label ‘management’
category).

‘Management’ category. Research is successful if the researcher feels satisfied
with having steered the project through some or all of the complex steps (such
as establishing active teams or acquiring project funding) they believe to be nec-
essary to get the project completed. This may be related to the researcher’s sat-
isfaction simply with getting the project finished or the sense of closure that
derives from research outcomes being implemented.
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There are many excerpts that illustrate this category, as follows:

‘That’s the difference between them … there’s a sense of com-
pletion, a sense of arriving at some point.’ (transcript 2)

‘It’s also successful because I’ve got it done … we came
almost down to the line because … there were constraints
from getting the designer and the printing done to get it over
to Madrid in time.’ (transcript 3)

‘…I’ve considered something that has happened this year
that got finished and clean and vroom, and a team of people
working on it and it’s over … and this other one that seems to
have been going on forever.’ (transcript 9)

‘I think that’s a relatively successful one in terms of its
integrity … it started, it had a middle and we finished it. So,
integrity in the sense of being complete.’ (transcript 10)

‘Well, the successful ones are the ones that we have been
funded because they’ve enabled us to do the full project that
we put up.’ (transcript 12)

The third category can be seen to be consistent with an organi-
sation newly created as a university. Success in this category is focused
on the development of the organisation and its members (short label
‘development’ category).

This development can be seen to occur in a number of different
ways:

‘So I guess what it taught me about research was that doing the
research in a rigorous way was in one sense only part of the
process. You have to do the research so that your audience for
the research actually owns the research and is part of the

‘Development’ category. Research is successful if it results in the development
of the researchers and their organisations. This may be by pushing back bound-
aries and learning new techniques and methods, inducting novices into the
research process, assisting new researchers to complete higher degrees, devel-
oping constructive links with stakeholders, feeding outcomes back into teaching
and increasing the capability of the organisation through all or any of the above.
Satisfaction may also derive from the further research and career opportunities
that are created. It may be that, as often happens, the researcher learns some-
thing from the experience even if in every other respect the research is regarded
as unsuccessful; such a researcher may still see the research as successful.
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process; it’s not just the participants of the research. We’d
never really had that successful participation from the people
who commissioned the research before … I feel actually quite
good about it. As I said, it stretched me. … I’ve done more aca-
demic … research before … instead of talking about technol-
ogy all the time we have to see how the story changes when
the user within his or her social cultural context is based at the
centre of it.’ (transcript 1)

‘It’s positive … in that it’s feeding back into our teaching,
which is nice if that can all be tied in together … It’s also suc-
cessful because we’ve got a good post-doc who’s working on it,
… a student that’s now doing a PhD in the area, we’ve got
another student who’s interested in starting a PhD. So that
kind of building of critical mass, I guess is one thing that
makes it successful.’ (transcript 4)

‘It’s deemed successful. Why? Well, you can judge it from a
number of different outcomes; one of course was that there
was a PhD on the end of it for one of the students who com-
pleted this work … So that was an outcome. There are also
some other pieces of research which haven’t quite come to
completion yet because there’s another student who is extend-
ing some of this work … She, I hope, will finish her PhD
within the coming year or so. So there has been several spin-
offs from it … This will potentially lead to further contracts for
further development and so forth, and new issues, new algo-
rithms and methods that would come back to RMIT. So that’s
the pay off and you see my premise is that the best problems
are often the ones that come from industry. (transcript 11)

‘That project has been a success, not so much in terms of the
research that has been done, although that has been good, but it
enabled us to bring in someone who is a good, young, bright
potential future researcher who, in this case, wouldn’t have con-
templated leaving (another university) to come to RMIT but for
that particular project. So I mean there are two stories of things I
think that have been successful for reasons other than the pro-
ject; they’ve been successful from being able to get other people
involved … So I sort of felt being here and having a little bit
more research experience of people that this was an opportunity
to sort of take people through the research process and to say to
them – look, it’s actually hard yes, but it’s actually not really as
hard as you think and it’s not actually going to be as difficult as
you think and so here’s what we need to do.’ (transcript 12)
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The next category sees success in a traditional way – research suc-
cess linked to publication (short label ‘publication’ category).

The examples of aspects of this category from the transcripts
would be recognisable to most academics.

‘Well. I see the ultimate aim of doing research is to get it pub-
lished. If you don’t ever get it published then it is unsuccess-
ful. If you’ve done a halfway decent job you should get it
published somewhere … I would define unsuccessful as a fail-
ure to get something published.’ (transcript 6)

‘… it will have finally succeeded when we actually write the
book and we’re writing the book now… So that will, I guess,
be the final marker of that being a successful project. … Well,
there is (another) project I was working on a few years ago
which didn’t really come to anything concrete in terms of
actually publishing good stuff from it … (Yet another project)
didn’t get off the ground in the sense that we didn’t turn that
into – you know, you can’t publish a filing cabinet drawer, you
have to turn it into something, you have to write it into some-
thing and that’s what we didn’t do. We wrote just a couple of
small articles and that’s all.’ (transcript 7)

‘… that has got to be one sort of continual success
story….we’ve continued to publish in very good journals …
more recently we’ve been asked to write review articles for
some of the major journals … I do things like organise inter-
national symposia.’ (transcript 16)

‘… as far as your career’s concerned you’re sort of judged by
how much you publish … getting publication is very impor-
tant …you look back at 18 months of effort and just nothing
out of it … and again people look back at your career and say
‘oh well, there’s a two-year gap … where you haven’t had any
publications … (transcript 17)

‘Publication’ category. Research is successful if it results in some form of publi-
cation, such as a book, a journal article or a conference paper. Within journal arti-
cles there is another quality measure related to the prestige with which the
journal is held within its field and, overlapping with that, whether the journal is ref-
ereed or not. The number of publications is also a measure of success, as are
invitations to speak at conferences or to write reviews of fields of research. This
focus on publication as a criterion of success may be expressed as an inter-
nalised ‘self-evident’ belief or as explicit recognition of external expectations.
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‘… she’s got publications out of it with me and it’s been
altogether a very positive experience … and then I was invited
to give the … annual memorial lecture … and this will make
me write the next … and I’m very pleased I did it and they’ve
had a great impact.’ (transcript 18)

‘… that turned out to be quite successful and it was very
well received when I submitted it to conferences … it was all
very encouraging, very exciting … to be able to publish a paper
in Nature, which is one of the prestigious journals, is a big deal
… and we felt this particular study … was on the level of
Nature publication.’ (transcript 19)

‘… in terms of defining success I guess for an academic that
is to produce something … in most cases it’s a refereed jour-
nal article which is disseminated to the community of
researchers and your peers … I guess the contrast really is in
terms of the strategies you deploy to get an effective outcome,
in terms of publication.’ (transcript 22)

The final category sees research success focused on its effect on
the world. Is it useful? (short label ‘usefulness’ category)

It is clear that it includes some aspects of other categories (e.g.,
publication) but goes beyond them (more will be said of the relation
between the categories in the next section). Some examples of rele-
vant excerpts from the transcripts are as follows:

‘… it’s something that will be really useful, as well as being
publishable.’ (transcript 4)

‘Intellectually for me the interesting part was that it hadn’t
been done before. … The other side of what made it success-
ful is the issue of usefulness. If I didn’t think that we could
come up with something useful, that could somehow – to use

‘Usefulness’ category. Research is successful if it makes a difference to the world
either by affecting other people’s lives or by producing something new. Research
outcomes should be useful and, preferably, put to actual use. One form of utility is
finding solutions to problems experienced by people. Another form, often achieved
by appropriate scholarly publication, is enriching the body of knowledge either in a
global sense or, on a more individual level, increasing other people’s awareness
and helping them understand better than before. Outcomes may be in one of these
two forms independently or with the two forms integrated together. The integrated
perspective seeks useful but theoretically grounded outcomes.
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a terrible term, improve people’s lot or at least increase aware-
ness, then the fact that it was inherently interesting probably
wouldn’t have been enough for me to spend time doing it.
Like, it has to be a real life problem and the research has to be
aimed to actually helping people understand the issue and
then hopefully being able to recommend some actions that
either individuals or organisations can take to make things
better in some way.’ (transcript 5)

‘ … it’s a fundamental contribution to the ways in which we
imagine ourselves as citizens … as well as being a contribution
to understanding of social problems and social conditions. …
When it all comes together and it feels successful … it’s a really
enjoyable exercise …’ (transcript 7)

‘… it’s a fairly strong expectation to be writing an article
here or an article there that is coming out of some of your
research. … it was just adding another little brick to this body
of knowledge … that was a positive thing from my perspec-
tive.’ (transcript 8)

‘I think my benchmark is always, did the research that we
do get used? … this will potentially lead to further contracts
for further development and so forth and new issues, new
algorithms and methods that would come back to RMIT.’
(transcript 11)

‘It’s really quite a thrill that people are actually using your
work.’ (transcript 13)

‘Because basically I’m a research creature, I like creating new
things. I like creating things that are better than they are now
… So from a research point of view I’m just thrilled that, you
know, we can do something positively, practically and it’s
good, it has got benefits.’ (transcript 14)

‘… there must be a higher conception of research which is
to make a difference to yourself, to the world, to others …
doing something that could add meaning to people and …
help in a way. So useful research, applied research, but very
theoretically grounded.’ (transcript 20)

‘It’s something we can now do that we couldn’t do before.
We were the first to be able to do it … So in a sense it’s a sci-
entific advance. It’s an advance for the industry as well.’
(transcript 21)

‘We wrote a number of papers, journals papers, sometimes
conference papers … We created a lot of new knowledge at the
centre and we did apply in an industry situation.’ (transcript 23)
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The development of the categories of description across time

The five categories of description were developed through an exhaus-
tive process over many months. At various stages in the analysis, one
of us produced a new version of the categories of description as a rep-
resentation of our progress to that stage. In all, there are eight versions
that were developed progressively, with the eighth version being the
one that has been described in the previous section of this chapter. We
thought that it may be of interest to readers to look at the progress
that was made from the beginning of the process to the end.

Appendix A shows the eight versions. They won’t be reproduced
here, but readers might like to go to the Appendix from time to time
to check the detail. Table 9.1 below depicts the relation between the
first three versions and the final version.

Table 9.1

Interim Version 1 Version 2 Version 3
category

A Early version of the Early version of the Early version of the 
‘usefulness’ category ‘usefulness’ category ‘usefulness’ 

category, but with the 
notion of 
‘publication’ added

B Early version of the Early version of the Early version of the 
‘satisfaction’ category, ‘satisfaction’ category, ‘satisfaction’ 
but with some aspects but with some aspects category, but with 
of the ‘management’ of the ‘management’ aspects of the 
category category ‘management’ 

category removed

C Early version of the Early version of the Early version of the 
‘development’ category ‘development’ category ‘development’ 

category, but with 
‘results in learning’ 
added

D Early version of the Early version of the Early version of the 
‘publication’ category ‘publication’ category, ‘publication’ 

but with a second part category, but without 
linked to ‘usefulness’ the explicit link to 

‘usefulness’

E Attention from others Attention from others Early version of the 
– higher profile – higher profile ‘management’ 

category

F Results in learning

Academics’ ways of understanding success in research act iv i t ies 137

Doing Phenomenog FINAL  13/10/05  11:09 AM  Page 137



Elements of all five final categories of description were evident in
the early versions, but there are three distinctive differences:

1. the differentiation between categories was less distinctive in
the earlier versions

2. the coherence of any one category, even if essentially the same
theme remained throughout the analysis, was less in the ear-
lier versions

3. not all of the elements are present in the earliest versions.

The evidence for the first two of these, differentiation between
and coherence within categories, is found in:

• the mixing of the ‘satisfaction’ category and the ‘management’
category in versions 1 and 2 and their later separation from
version 3 onwards

• the separation in versions 1 and 2 of the ‘publications’ cate-
gory from what was later to become a part of that category, the
gaining of attention from others

• the presence in version 2 of a category representing success as
being linked to learning, an aspect that became part of the
‘development’ category in version 3

• the differentiation within the ‘publications’ category in ver-
sion 2 between publication for its own sake and publication
as leading to application, with the latter becoming part of the
‘usefulness’ category in version 3.

Evidence for the third can be found through a detailed reading
of the various versions 1–8 in Appendix A. The major analytical work
from version 4 to version 8 involved an incremental increase in the
coherence within categories as well as consequential differentiation
between categories as the various elements characteristic of the cate-
gories became more refined.

Relations between the categories of description

So how are the categories related to each other? Are they completely
separate and unrelated or can we see some links between them? Given
that the categories represent different ways of seeing the same phe-
nomenon, links are to be expected. In fact, readers will have already
seen from the excerpts used to illustrate the last category (‘usefulness’)
that there are aspects related to other categories such as ‘publication’

138 DOING DEVELOPMENTAL PHENOMENOGRAPHY

Doing Phenomenog FINAL  13/10/05  11:09 AM  Page 138



(e.g., excerpts from transcripts 8 and 23 above) and ‘satisfaction’ (e.g.,
excerpts from transcripts 13 and 14 above). This is an example of nest-
ing or a hierarchical arrangement of categories. When categories are
nested, each is subsumed in the others in one direction, but not vice
versa. In this case, the last category contains elements of the previous
one. That is, the ‘usefulness’ category also includes aspects that are
characteristic of the ‘publications’ category. It also includes aspects of
the ‘satisfaction’ category. Similarly, the ‘publications’ category
includes aspects of the ‘satisfaction’ category. So, at least these three
categories are related hierarchically in some way. However, a further
test of whether they form a nested hierarchy is to search for charac-
teristics of the ‘usefulness’ category in the ‘publications’ category and
the ‘satisfaction’ category. They are not present. So these three cate-
gories do form a nested hierarchy,

The analysis of the relationships between the categories was not
done in the same way as the primary analysis from which the cate-
gories were derived. Rather, one of us (John Bowden) undertook an
independent analysis of the relationships, gained feedback from
another member of the team (Pam Green) and then got independent
feedback from outside the team (from Gerlese Åkerlind). The result
was then brought back to the whole research team for discussion and
confirmation.

What we did was to analyse the transcripts again, searching for
evidence of any hierarchical relationships. We developed a list of
themes of expanding awareness among the categories (we use Åker-
lind’s term ‘theme of expanding awareness’ [see chapter 8] because
the alternative ‘dimension of variation’ is now used ambiguously in
the literature). That is, we asked the question: On what aspects of the
phenomenon ‘success in research’ do we get variation across the five
categories? What are the major common issues that have different
meaning across the categories and in what ways do they become more
inclusive? We concluded that, in this study, one significant theme of
expanding awareness is as follows:

What does this mean? Well, this first theme of expanding aware-
ness is in fact the rather obvious one – the short labels for each cate-
gory of description give an indication. It would be expected that a key
theme is the focus of the category in terms of what constitutes success.
This was the driving force of the primary analysis and produced the
five categories. However, the relationship that we found was not a

• The focus of the category of description in terms of what constitutes success
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straightforward hierarchy. In fact, while we found that the ‘usefulness’,
‘publications’ and ‘satisfaction’ categories formed a nested set as
already described, the remaining two categories of description did not
fit into that particular hierarchy. Rather, the remaining two formed a
separate nested set with the ‘usefulness’ category, so that the ‘useful-
ness’ category also includes aspects that are characteristic of the ‘devel-
opment’ category (e.g., see excerpt from transcript 11 above). As well,
it includes aspects of the ‘management’ category (e.g., see excerpt
from transcript 7 above). Similarly, the ‘development’ category
includes aspects of the ‘management’ category (e.g., see excerpt from
transcript 12 above). Again, the test of whether they form a nested
hierarchy was applied by searching for characteristics of the ‘useful-
ness’ category in the ‘development’ category and the ‘management’
category. They were not present.

So, on the basis of that one theme of expanding awareness, a
branched hierarchical structure is suggested as shown in Figure 9.1
below.

Figure 9.1: Relationship frame for ‘success in research’ categories (based on first theme of

expanding awareness

Another theme that was common to the five categories, but was
treated differently in different categories is as follows:

Clearly the ‘satisfaction category’ involves the researcher in mak-
ing that judgement alone. ‘Did I enjoy it?’ is the reflective question that

• Who it is who makes the judgement about success

'Usefulness'
category

'Publications'
category

'Satisfaction'
category

'Development'
category

'Management'
category

Branch A Branch B
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enables the researcher to judge whether or not the research was suc-
cessful, according to this category of description. On the other hand,
the ‘usefulness’ category of description would seem to demand some
external judgement as well, as to the usefulness of the research.
Similarly, publication outcomes involve judgements by others beyond
the researcher. So this seemed a useful theme to explore in more detail.

A third theme common to the five categories of description, but
exhibiting variation in meaning across them was the following:

There clearly is variation on this theme from the satisfaction
through simply experiencing an activity (‘satisfaction’ category)
through the excitement of the effects of its product on other people
(‘usefulness’ category). This theme too seemed worthwhile exploring.

For convenience, we are representing this relational analysis in
two parts – treating Branch A and Branch B depicted in Figure 1 sep-
arately. Table 9.2 shows the outcome of that analysis for Branch A. The
columns represent the three categories concerned and they are headed
with simple statements showing the focus of the meaning of success
in research (i.e., the meanings across the first theme of expanding
awareness described earlier) as follows:

• the research solves real problems or adds to knowledge
• the research results in publication
• the researcher finds research enjoyable to do.

Then a matrix is formed by crossing that theme of expanding
awareness with the categories of description. The theme ‘Success focus
for research’ has already been explored in the opening paragraph of
this section. For the ‘Who judges research success?’ theme of expand-
ing awareness, the answer in the ‘satisfaction’ category is the
researcher. For the ‘publication’ category, it is the peer group that
judges the research success by agreeing to publish the outcome or not,
but of course the researcher has a role in deciding whether and what
to publish. In the ‘usefulness’ category, the researcher’s perception of
the usefulness of the research is relevant but is only one part of the
necessary acceptance by a wider community – wider than the imme-
diate peer group.

For the ‘focus of satisfaction’ theme of expanding awareness, the
emphasis in the ‘satisfaction’ category is on the direct experience of
the research activity itself. In the ‘publication’ category, the focus goes

• What the source of satisfaction or enjoyment is
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beyond that direct experience and includes satisfaction with the result
of peer group judgement, viz., publication, and also the associated
attention that it produces. The focus of satisfaction for the ‘usefulness’
category goes beyond the internalised feeling, but still includes it.
There is a joy in making discoveries, but the feeling of satisfaction is
affected too by the impact of the work on other people. This has a
broader sweep than the publication category because it goes beyond
mere approval by other people of the researcher’s work (still a self-
reflective perspective), but involves the relation between other people
and the research outcomes that are externalised.

Table 9.2

Research is successful if

Branch A it solves real it results in the researcher finds 
problems or adds to publication research enjoyable 
knowledge to do

Themes of 
expanding ‘Usefulness’ ‘Publication’ ‘Satisfaction’ 
awareness category category category

Success focus External change as Research product Intrinsic joy and 
for research a consequence of made public in satisfaction from 

research outcome traditional form participating in the 
research

Who judges Wider community Peer group Researcher
research 
success?

Focus of The joy of discovery Getting something Experiencing the 
satisfaction and doing something published and the research activities

useful for other associated attention 
people received

You can see from the previous paragraphs that, on all three
themes of expanding awareness, the relationship between the three
categories in Branch A is hierarchical.

For Branch B (see Table 9.3), a matrix was formed by crossing
those same themes of expanding awareness in a similar way. In this
case, the three categories are ‘usefulness’, ‘development’ and ‘manage-
ment’, and their focus in terms of success in research is as follows:

• the research solves real problems or adds to knowledge
• the researcher and/or the organisation is/are developed
• the researcher feels satisfaction in getting the research steps

completed.
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Table 9.3

Research is successful if

Branch B it solves real the researcher the researcher feels 
problems or adds and/or the satisfied in getting 
to knowledge organisation is/are the research steps 

developed completed

Themes of 
expanding ‘Usefulness’ ‘Development’ ‘Management’
awareness category category category

Success focus External change as Local change as a Intrinsic satisfaction 
for research a consequence of consequence of the with completing 

research outcome research process steps in the 
process

Who judges Wider community Researcher and Researcher
research local organisation
success?

Focus of Doing something Own learning and/or Getting the job 
satisfaction useful for other improved done

people organisational 
capacity

For the ‘success focus for the research’ theme of expanding
awareness, the ‘management’ category is focused simply on getting
the job done. The ‘development’ category is concerned with this, but
also is focused on change at the local level that results; the ‘usefulness’
category again is concerned with change at an external level. These
three form an ever-broadening focus for the research.

For the ‘Who judges research success?’ theme of expanding
awareness, the answer in the ‘management’ category is the researcher.
As before, it is the researcher who feels satisfied with the completion
of the project and that is the criterion advanced to gauge success in
this category. In the ’development’ category, the researcher plays a role
in making the judgement about whether or not the research has con-
tributed to development in the organisation involved, but this can’t
be simply an internal reflection. The local organisation is involved
either implicitly or explicitly and, as before, the wider community is
involved in judging success in the ‘usefulness’ category.

As to the focus of satisfaction, it is on getting the job done in the
‘management’ category, on the researcher’s own learning and
improved organisational capacity (which necessarily includes getting
the job done) in the ‘development’ category and, as before, impacting
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on a much wider community in the ‘usefulness’category. Again, a hier-
archical structure can be seen in Branch B as in Branch A.

So, the final structure can be depicted as shown in Figure 9.2.

Figure 9.2: Final relational structure for the five categories of description of success in

research

'Usefulness' category
Success – external change
Wider community judges

Joy to be useful

'Publication' category
Success – publication

Peer group judges
Enjoy feedback and attention

'Development' category
Success – development

Local organisation judges
Improved capability

'Satisfaction' category
Success – enjoy experience

Researcher judges
Excitement with the activity

'Management' category
Success – completion

Researcher judges
Getting the job done
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